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ABSTRACT

There are few researches have been done related to investigating students behavior and attitude 
and their learning motivation in college context. This study aims at measuring the antecedents 
of student’s behavior and attitude among students in college context. Data was collected through 
students studying in private institute. This study focused on student’s behavior and attitude 
including student engagement and their perceived competence to learn. The paper covered 
teacher support, pedagogy and the relationship of these with motivation to learn. Though the 
findings of this study indicated that teacher support was not found a contributor towards 
student behavior and attitude. Moreover, high quality pedagogy, and academic and conduct 
expectations contributed significantly towards student behavior and attitude.

Keywords: College Context, Student Behavior & Attitude, Student Engagement, Teacher 
Support, Perceived Academic Competence, Pedagogy, Learning Motivation.
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INTRODUCTION

An individual needs to improve their performance in academics day by day and for 
this improvement, one needs proper guidance from their elders or guide and so on. 
Here, individual is a student and guide is a teacher. If a student gets proper guidance 
from their teacher so they can raise their self towards success but the contribution 
should be from both sides not a single side. For better learning, individual should 
be motivated. To learn more or to get motivation towards something the individual 
should have the focusing power towards that and the one should know that how to 
achieve the target within the limited time and from the limited resources. The one 
who wants to get success in their life they knows that their first priority is only study 
insist of study the one should also gets a fair chance to relax. Student should be very 
punctual to maintain his \her respect and the way in which they are doing their work 
with honest and the student should not compare their self with others. Though this, 
the individual needs to be motivated to do better motivation means the positive felling 
that a individual can do better than this.

The students need to motivate physiologically, physically, financially. This leads 
to individual can achieve success in every stage of life. The current study focuses 
on the student behavior and attitude towards their learning in college context.

Student Behavior and Attitude

An attitude is a psychological tendency or mental predisposition that is expressed by 
evaluating an object or entity with some degree of like or dislike, favor or disfavor. 
Attitudes are affective, reflecting emotions or feelings attached to categories or objects 
(people, things, places, issues, ideas, etc.). Student behavior and attitude can be measured 
through two things; student engagement and their own perceived competence to learn. 
The same has been assessed through Student Engagement Scale and the Perceived 
Academic Competence Scale.

Learning Motivation 

It is a positive sensation that inspires the human being to do the work better and 
leads to achieve their prospective objective. It has been seen that the persons who are 
motivated are always dedicated toward their goal rather than non-motivated persons. 
Similarly, when it comes to students a highly motivated individual does wonders in 
his academic arena. Learning refers to the act of acquiring new or existing knowledge 
and skills. Learning refers to know something new that what an individual wants 
to gain which later becomes knowledge of that individual. Learning starts from the 
childhood and ends till the death of the human being. 

College Context- Teacher Support and Student Expectation

College context means that the student should be motivated through learning and 
curriculum activities organized by the college. It includes the support provided by 
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the teaching staff to the students. Students are required to interact with their teachers 
on a daily basis for better performance in various areas. Furthermore, the students 
carry expectations from their college to learn. In college context, academic expectations 
are inevitable. In addition to that, student conduct is also very important. They are 
supposed to show respectful behavior towards faculty staff and sincerity towards 
their studies. Clarity of expectations regarding their conducts, help students to behave 
properly. The college context will be judged on the basis of Teacher support, academic 
& conduct expectation and high quality pedagogy.

High Quality Pedagogy

Learning Pedagogy is most important aspect in college context. The way students are 
taught ensures learning in the classroom settings. High-quality pedagogy is assessed 
by three indices of instructional practice: active learning strategies, making connections 
and extensions, and student-to-student interactions. The strategies used to educate 
should be current and active participation of students must be ensured in the learning 
process. Pedagogy quality also includes networking students with other students and 
sharing learning material. The material presented should be critically analyzed by other 
students and questions must be asked. The feedback on presented material helps in 
improvement of the content. 

LITERATURE REVIEW 

In the literature, various studies were carried out to understand the student behavior 
and attitude towards their leaning environment in college context. Students’ performance 
must be judged according to the absolute scale basis and it should not be comparing 
with others students. Their participation in various curriculum activities leads to self 
improvement (Ward and Bonder, 1993). The students can apply their learning skills into 
different types of activities which brings them on the heights of knowledge. Learning 
also helps them to boost up their task and jobs. It also leads to growing student’s 
intelligence (Lim & Jhonson, 2002; Sullivan, 2002). 

Students who are multitasking take initiative to participate in all the activities to 
overcome the problems. Along this, students who follow the principle of Esprit De-
Corp are team oriented and not only raise themselves but also their team is socially 
motivated. Students who are goal oriented always aims to achieve their objectives. 
Few researchers suggested four basic methods for improvement in learning activities: 
stay focused relevance, self assurance, and gratification. If these all are present, it 
will create a positive connection between students motivation and teachers behavior 
(Newall, 2005; Keller, 1983). 

It has been observed that many students are timid to communicate with their teachers 
in the institute. So, this gap between the teacher and student leads to lack of learning 
among students. Therefore, teachers are unable to motivate the students (Crooks and 
Schmidt, 1991) and (Keller and Suzanski, 2004).

Antecedents of Student Behavior & Attitude Among Students in College Context
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Those students who are self motivated always tries to learn more and more & attend 
the classes regularly also take initiative to take active participation in all the academic 
programs rather than the unmotivated students (Moore, 2007). Students get motivated 
through learning environment provided to them. A positive learning environment 
leads to confidence among the students (Maehr, 1974b; Maehr & Lysy, 1979). For 
overall development, student’s capabilities & skills are also important for learning. 
Experienced students are confident about their working as compared to teenage 
students, whereas experienced students can motivate the teenage students by their 
skill & abilities (Lumsden 1994). 

The failure and success of students can also affect their performance and their willingness 
to take part in learning changes (Anderman & Midgley, 1998). Students are like a seeds, 
if they are properly nourished (i.e learning, teaching & motivating) so that in future 
they will give fruitful results (Lengnick-Hall & Sanders, 1997, p.1335). The relationship 
between a child and parents is much stronger. If teacher wants to motivate the students 
then parents involvement is necessary in student’s activities which will also encourage 
students towards learning (McGlynn, 2008; Fulton & Turner, 2008).

Motivation is an important tool for the institutes because it links the learning with 
student’s achievements (Wlodkowski, 2008). The activities which are conducted in 
institutes give a platform to enhance the interaction between the students. It also 
brings coordination and cooperation among students which are helpful in motivating 
the students. (Ames &Archer, 1988; Maehr, 1991)

Learning motivation can be define as guidance, continuity & the way of learning that 
means at what ways the student can achieve the success (Wlodkowski, 1985). Motivation 
is something that can built success in the individual life. The students who are strongly 
motivated will defiantly lead towards success (Muhammad Shatar, 2005; Regan, 2003).

OBJECTIVE OF THE STUDY

• To re-standardize the questionnaires to evaluate student behavior & attitude 
through perceived academic competence, student engagement and student 
motivation and college context through teacher support, Student academic and 
conduct expectations and High quality pedagogy in college context.

• To evaluate the impact of College context variables on Student behavior & 
attitude.

• To check mediation between High Quality Pedagogy and Student Attitude & 
Behaviour.

• To provide direction for further research.

Hypothesis

H01: There is no significant impact of College context variables on Student behavior 
& attitude.



91

H02: Student Academic & Conduct Expectation does not mediate between High quality 
Pedagogy and Student Attitude & Behaviour.

PROPOSED MODEL

STUDENT ATTITUDE & 
BEHAVIOUR SCALE
Student Engagement Scale
Student Perceived Academic 
Competence Scale

Learning Motivation

COLLEGE CONTEXT
TEACHER SUPPORT SCALE
EXPECTATION SCALE
Academic Expectation Scale
Conduct Expectation Scale

HIGH QUALITY PEDAGOGY
Active Learning Strategies Scale
Student-to-Student Interaction 
Scale
Making Connection & Extension 

RESEARCH METHODOLOGY

The Study: The study is causal in nature. Data collection was based on survey method. 
The population included students of graduate and post-graduate level from private 
management institute in Gwalior region. Individual student was the sampling element. 
Non probability purposive sampling technique was used to select the sample. The 
sample size was 163 students. Questionnaire based on standardized scale were used 
to measure the impact of college context variables such as teacher support, expectation 
and high quality pedagogy as independent variables on student behavior and attitude 
as dependent variable. 

Measures: This questionnaire was designed on a Likert scale of 5 points where 1 stands 
for strongly disagree and 5 stands for strongly agree to collect quantitative data. The 
college context variables and Student behaviour & Attitude were assessed through the 
scale of Akey (2006) and Learning motivation was measured by the scale of Pintrich 
& De Groot (1990). 

Procedure: The data was analyzed using the PASW 18 for calculating reliability and 
multiple regressions. Cronbach’s Alpha Reliability test was used to check the reliability 
of the questionnaire, Validity was checked through face validity method. Multiple 
Regression test was applied to measure the impact of college context variables as 
independent variables on student behavior and attitude as dependent variable. Sobel’s 
test was applied to measure the mediation between High Quality Pedagogy and Student 
Attitude & Behavior.

RESULTS AND DISCUSSION

Reliability Test

Reliability coefficient was applied by using PASW 18 software on questionnaire of 
Student Engagement, Student Perceived Academic Competence, Teacher Support, 
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Academic Expectation, Conduct Expectation, Active Learning Strategies, Student-to-
Student Interaction, Making Connection & Extension and Learning Motivation. The 
reliability test values of all questionnaires are given below: 

Table No. 1
S.No. Variable Name Alpha No. of Items

1. Student Engagement Scale 0.646 3

2. Student Perceived Academic Competence Scale 0.579 3

3. Teacher Support Scale 0.584 7

4. Academic Expectation Scale 0.762 5

5. Conduct Expectation Scale 0.646 5

6. Active Learning Strategies Scale 0.780 11

7. Student-to-Student Interaction Scale 0.580 5

8. Making Connection & Extension Scale 0.525 8

9. Learning Motivation 0.731 2

The reliability value from the above table indicated that the reliability coefficient 
Cronbach’s alpha value is more than 0.5 for all the questionnaire of the study indicating 
that the reliability of the questionnaire was high and it is suitable for the study.

Regression

The regression was calculated by taking the total of Teacher support, Academic & 
Conduct Expectations, High Quality Pedagogy and Student Behavior and Attitude 
by using PASW software. Therefore regression is calculated by taking dependent and 
independent variables.

Summary of Regression Results

Independent Variable Dependent 
Variable

R square/ 
Adj. R 
Square

F Value Beta 
value

P value Hypothesis 
Rejected/Not 

Rejected 

Teacher Support,
Student’s Academic & 
Conduct Expectations 
and
High Quality Pedagogy 

Student Attitude and 
Behavior

.075 (Adj. 
Square)

5.257 
(p=.002)

-.083
.336
.013

0.409
.006
.917

Not Rejected
Rejected

Not Rejected

Teacher Support Student Attitude and 
Behavior

.015 2.453
(p=0.121)

.124 .121 Not Rejected

High quality pedagogy, 
Academic & Conduct 
Expectations

Student Attitude and 
Behavior

0.077 (Adj. 
Square)

7.558 
(p=.001)

-0.022
0.313

0.854
0.009

Not Rejected
Rejected

High Quality Pedagogy Academic & Conduct 
Expectations

0.575 217.895 
(p=.000)

0.758 0.000 Rejected
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High quality pedagogy Student Attitude and 
Behavior

.047 7.728 
(p=.006)

.217 .006 Rejected

High Quality Pedagogy,
Teacher Support 

Academic Conduct 
Expectations

0.592 (Adj. 
Square)

118.613 
(p=.000)

0.642
0.189

0.000
0.003

Rejected
Rejected

Academic & Conduct 
Expectations

Student Attitude and 
Behavior

0.088 15.175 
(p=.000)

0.297 0.000 Rejected

The result of regression indicates the expectation have significant effect on the Attitude 
and Behavior signified by the coefficient beta factor of 0.336, p=0.006. But, Teacher 
Support did not showed impact on Student’s Behavior and Attitude (β=-0.083, p=0.409). 
When single regression between Teacher support and student behavior and attitude 
was checked, the results were again insignificant (β=0.124, p=0.121). This indicates that 
students do not seek too much of teacher support. Further they do not consider that 
support provided by teachers as a contributor for the behavior and attitude. When the 
regression between Expectations, High Quality Pedagogy and Student Behavior and 
Attitude was applied the ‘Expectation’ again displayed significant results (β=0.313, 
p=.009) and ‘High Quality Pedagogy’ (β=-0.022, p=0.854) was insignificant. The students 
weigh high on expectation pedagogy quality is high already in the institutions, so 
it is considered as a basic requirement which does not enhances student behavior 
and attitude. When expectations were linked with student behavior, the results were 
significant indicating that expectations play a significant role in deciding individual’s 
behaviour. 

But a consideration to the fact was given where it is assumed that pedagogy quality must 
set the level of expectations students built. Further, the regression between ‘High Quality 
Pedagogy’, kept as independent variable and ‘Expectation’ kept as dependent variable 
was been applied and the results were significant (β=0.758, p=0.000). Additionally, an 
independent regression between ‘High Quality Pedagogy’ and ‘Attitude and Behavior’ 
was applied and found to be significant (β=0.217, p=0.006).

On the basis of above calculations ‘Teacher Support’ variable was dropped from the 
study and a mediating relationship between High Quality Pedagogy’ and ‘Attitude and 
Behavior’ has been established through ‘Expectation’. The final model tried to built was 

 High Quality 
Pedagogy 

Academic & Conduct 
Expectations 

Student Attitude & 
Behavior 

The mediation was calculated by using Sobel’s test (Baron & Kenny, 1986). They 
stated that mediator is a variable to the extent that it accounts for the relation 
between the independent variable and the outcome variable. The unstandardized 
regression coefficients were used to calculate Z value of Sobel’s test. The formula 
for the same is 

Antecedents of Student Behavior & Attitude Among Students in College Context
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Z - value = a*b/SQRT(b2*sa2 + a2*sb2)

Where, 

a = raw (un-standardized) regression coefficient for the association between IV and mediator. 
sa = standard error of a.

b = raw coefficient for the association between the mediator and the DV (when the IV 
is also a predictor of the DV).

sb = standard error of b.

The Z value for Sobel’s test was 2.606 significant at (p= 0.0094). The Z score indicates 
that Expectations showed full mediation between High quality pedagogy and Student 
Behavior and attitude. 

The values of various regressions showed some alarming results as there was no impact 
of Teacher support on student attitude and behavior. However, it was found to be 
related to ‘Expectation’ but there was no direct or indirect effect of Teacher support 
on Student Attitude and behavior. Although, High quality Pedagogy was contributing 
indirectly to Student Attitude and behavior that is, via Expectations. 

The results indicate that in the era of information and technology, students do not 
rely on Teacher support. The sample indicated that it is necessary to have high quality 
pedagogy so as to ensure a better behavior but that can be improved only through 
enhanced Expectations. 

CONCLUSION

The study resulted in to strange findings indicating that there is no impact of teacher’s 
support on student’s behavior and attitude either directly or indirectly. However, 
teacher’s support is able to predict student expectations. This observation put forth 
a question mark on the relevance of teachers in fostering the student’s behavior and 
attitude as a good human being in terms of college context. High Learning Pedagogy 
emerged as the factor that is creating an impact over behavior and attitude of students. 
Superior quality of teaching is assessed by three indices of instructional practice: 
active learning strategies, making connections and extensions, and student-to-student 
interactions. In this study, Higher Learning Pedagogy is indirectly impacting through 
expectations on student’s behavior and attitude. Here, it is clear, that expectation 
played a crucial and necessary role as it has acted as a mediating variable between 
High Learning Pedagogy and Students Behavior and Attitude. We may draw a bottom 
line, that this private institute of Gwalior is significantly able to create good teaching 
and learning environment as evident by High Learning Pedagogy and Expectations, 
providing superior quality of teaching to its students. 
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